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UNIT III: - LEARNING AND 

CONSTRUCTIVISM (12 Hours)

– Distinction between Learning as Construction of Knowledge and 
Learning as Transmission and reception of knowledge.

– Social Constructivist perspective and applications of Vygotsky’s
ideas in teaching.

– Understanding processes that facilitate construction of 
knowledge.
• Experiential Learning and Reflection.
• Social mediation.
• Cognitive negotiability
• Situated Learning and Cognitive apprenticeship
• Metacognition
• Creating facilitative learning environments, teacher’s attitudes, 

expectations, enhancing motivation, self efficiency, collaborative and 
self regulated learning.



Meaning of learning

• learning is the process by which behavior 

changed through practice or training.

• learning is the modification of behaviour

through experience.

• Gardner Murphy (1968)-

The term learning covers every modification in 

behaviour to meet environmental 

requirements. 



Learning

• Learning is an Act of Acquiring new or

modifying and reinforcing existing

Knowledge, Behaviors, skills, and Values.



Blair and Simpson.

The changes in the behaviour, insight,

interest, thinking etc occurs in the individual is

called learning

Wood worth

- Learning is any relatively permanent change in

an individual which results from Experience

behaviour produced by experience is called

Learning.



Characteristics of Learning

Learning is Universal and Continues

Learning is a proces

Learning is developmental

Learning is Purposeful and Goal oriented

Learning includes Cognitive, Affective, and

Psychomotor related activities of individual

Learning depends on readiness and motivation



• Learning is directly related with the interest

• Learning does not include change in behaviour

on account of Maturation, fatigue, illness or

drug etc

Learning leads to changes in behaviour but

this does not necessary mean that these change

always bring about improvement or positive



Elements of Learning

• Learner

• Learning Situation

• Learning Process

• Teacher( Tutor)

• Learning Subject
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eÁÕ£À ¸ÀAgÀZÀ£Á ªÁzÀ

• eÁÕ£À ¸ÀAgÀZÀ£Á ªÁzÀªÀÅ PÀ°PÁ 

¥ÀæQæAiÉÄUÉ ªÀÄºÀvÀé ¤ÃrgÀÄªÀ

¹zÁÝAvÀªÁVzÉ.

• Constructivism is a learning theory

• “eÁÕ£À ¸ÀAgÀZÀ£É JAzÀgÉ ¥ÀæwAiÉÆ§â

ªÀåQÛAiÀÄÄ vÀ£Àß ¸ÀéAvÀ

C£ÀÄ¨sÀªÀUÀ¼À ªÀÄÆ®PÀ vÀ£Àß

eÁÕ£ÀªÀ£ÀÄß vÁ£ÉÃ

¤«Äð¹PÉÆ¼ÀÄîvÁÛ£É. vÀªÀÄä

C£ÀÄ¨sÀªÀUÀ¼À£ÀÄß DzsÀj¹ vÁ£ÀÄ



• Constructivism is a philosophy of learning
founded on the premise that, by reflecting on
our experiences, we construct our own
understanding of the world we live in.

• “ eÁÕ£À ¸ÀAgÀZÀ£ÁªÁzÀzÀ ¹zÁÝAvÀzÀ 
¥ÀæPÁgÀ PÀ°PÁ ¥ÀæQæAiÉÄAiÀÄ°è
PÀ°AiÀÄÄªÀ ªÀåQÛ QæAiÀiÁvÀäPÀªÁV
¥Á¯ÉÆÎAqÀÄ vÀ£Àß ¸ÀéAwPÉ ªÀÄvÀÄÛ
¸ÁªÀÄxÀåðPÉÌ C£ÀÄUÀÄtªÁV
PÀ°AiÀÄÄvÁÛ£É ºÁUÀÆ vÀ£Àß PÀ°PÉUÉ 
vÁ£ÉÃ dªÁ¨ÁÝgÀ£ÁVgÀÄvÁÛ£É”.

Meaning of constructivism



Defintions

• ¥sÁ¸ï £Ámï:-

• “ eÁÕ£À ¸ÀAgÀZÀ£ÁªÁzÀ JAzÀgÉ

PÀ°AiÀÄÄªÀªÀgÀÄ vÀªÀÄä

C£ÀÄ¨sÀªÀUÀ¼À DzsÁgÀzÀ ªÉÄÃ¯É

vÀªÀÄä eÁÕ£ÀªÀ£ÀÄß vÁªÉÃ

¤«Äð¹PÉÆ¼ÀÄîvÁÛgÉ. £ÀªÀÄä

«ZÁgÀUÀ¼ÀÄ D¯ÉÆÃZÀ£ÉUÀ¼ÀÄ

ªÀÄvÀÄÛ w¼ÀÄªÀ½PÉ gÀZÀ£É ªÀÄvÀÄÛ

ªÀiÁ¥Áðr¸ÀÄ«PÉ ªÀåQÛAiÀÄ ¸ÁA¸ÀÌøwPÀ

ªÀÄvÀÄÛ ¸ÁªÀiÁfPÀ ¥Àj¸ÀgÀzÀ CAvÀgï

QæAiÉÄAiÀÄ ªÉÄÃ¯É



Characteristics of constructivism

• (eÁÕ£À ¸ÀAgÀZÀ£ÁªÁzÀzÀ
vÀvÀéUÀ¼ÀÄ/ UÀÄt®PÀëtUÀ¼ÀÄ)

• eÁÕ£À ¸ÀAgÀZÀ£Á ¹zÁÝAvÀªÀÅ PÀ°PÁ
¹zÁÝAvÀªÁVzÀÄÝ, ¨sÉÆÃzÀ£Á
¹zÁÝAvÀªÀ®è.

• F ¹zÁÝAvÀzÀ ¥ÀæPÁgÀ ªÀåQÛAiÀÄÄ
vÀ£Àß eÁÕ£ÀªÀ£ÀÄß vÁ£ÉÃ
¤«Äð¹PÉÆ¼ÀÄîvÁÛ£É (¸ÀAWÀn¸ÀÄvÁÛ£É).

• F ¹zÁÝAvÀzÀ ¥ÀæPÁgÀ ¤¶ÌçAiÀÄªÁV
PÉÆæÃrüÃPÀÈvÀªÁVgÀÄªÀÅ¢®è. EzÀÄ
ªÀåQÛAiÀÄ QæAiÀiÁvÀäPÀ ¸ÀAeÁÕvÀäPÀ
ZÀlÄªÀnPÉAiÀÄ ¥sÀ®ªÁVzÉ.

• eÁÕ£À ªÀåQÛAiÀÄ ¥ÀÆªÀð eÁÕ£À
ªÀÄvÀÄÛ ¸ÁªÀiÁfPÀ ªÀÄvÀÄÛ ¸ÁA¸ÀÌøwPÀ



• eÁÕ£À ¸ÀAgÀZÀ£Á ¹zÁÝAvÀzÀ

¥ÀæPÁgÀ PÀ°PÉAiÀÄÄ PÀ°PÁyð

ªÀÄvÀÄÛ PÀ°PÁ ¸À¤ßªÉÃ±ÀzÀ

£ÀqÀÄ«£À CAvÀgï QæAiÉÄAiÀÄÆ

DVzÉ. F CAvÀgï QæAiÉÄAiÀÄ

¸ÀAzsÀ¨sÀðzÀ°è ªÀåQÛAiÀÄ CxÀªÁ

PÀ°PÁyðAiÀÄ ¥ÀÆªÀðeÁÕ£ÀªÀ£ÀÄß

DzsÁgÀªÁVzÀÄÝPÉÆAqÀÄ ºÉÆ¸À

PÀ°PÉAiÀÄ£ÀÄß CxÉÊð¸À¯ÁUÀÄvÀÛzÉ.

• ¸ÀºÀ¨sÁVvÀé PÀ°PÉUÉ ºÉZÀÄÑ

DzsÀåvÉAiÀÄ£ÀÄß ¤ÃqÀ¯ÁVzÉ.

• F ¹zÁÝAvÀªÀÅ ªÀiË®å ªÀiÁ¥À£À

PÁAiÀÄðzÀ°è PÁAiÀÄð¤ªÀðºÀuÉ UÉ



• F ¹zÁÝAvÀzÀ ¥ÀæPÁgÀ eÁÕ£ÀzÀ

PÀ°PÉAiÀÄÄ (ºÉÆ¸À) PÀ°PÁyðAiÀÄ

»A¢£À ¥ÀÆªÀð C£ÀÄ¨sÀªÀUÀ¼ÀÄ

ªÀÄvÀÄÛ ¥ÀÆªÀðeÁÕ£ÀzÀ ªÉÄÃ¯É

CªÀ®A©vÀªÁVgÀÄvÀÛzÉ.

• «zÁåyð:- ²PÀëPÀgÀ £ÀqÀÄ«£À

¸ÀAªÀºÀ£ÀPÉÌ DzsÀåvÉ

¤ÃqÀ¯ÁVgÀÄvÀÛzÉ.

• F ¹zÁÝAvÀzÀ ¥ÀæPÁgÀ ºÉÆ¸À

C£ÀÄ¨sÀªÀUÀ½ÃUÉ £ÁªÀÅ FUÁUÀ¯ÉÃ

ºÉÆA¢gÀÄªÀ ªÀiÁ£À¹PÀ

ªÀiÁzÀjUÀ¼À£ÀÄß

ºÉÆA¢¹PÉÆ¼ÀÄîªÀÅzÉÃ PÀ°PÉ



• ZÀZÁð«zsÁ£À ¸ÀªÀÄ¸Éå ¥ÀjºÁgÀ «zsÁ£À
EvÁå¢UÀ¼ÀÄ PÀ°PÉAiÀÄ ¥ÀæªÀÄÄR
«zsÁ£ÀªÁVgÀÄvÀÛzÉ.

• PÀ°PÉ MAzÀÄ ¸ÁªÀiÁfPÀ
¥ÀæQæAiÉÄAiÀÄ PÀ°PÁyðAiÀÄ
¨sË¢ÝPÀvÉ vÀ£Àß ¸ÀÄvÀÛ°£À
¸À¤ßªÉÃ±ÀªÀ£ÀÄß M¼ÀUÉÆArzÉ.
gÀZÀ£ÁªÁ¢UÀ¼ÀÄ
vÀgÀUÀwUÀ¼À£ÀÄß MAzÀÄ
PÀ°PÉAiÀÄ ¸ÀA¸ÀÌøwAiÀÄ PÉÃAzÀæªÁV
¥ÀjUÀtÂ¹zÀÄÝ,,

• ¸ÁªÀiÁfPÀ PÁAiÀÄð«ªÀgÀuÉ, ¸ÀAzÁ£À,
wÃªÀiÁð£À ªÀÄvÀÄÛ ªÀiË®å ªÀiÁ¥À£À
ªÀÄÄAvÁzÀªÀÅUÀ½AzÀ eÁÕ£ÀªÀ£ÀÄß



• eÁÕ£À ¸ÀAgÀZÀ£Á ¹zÁÝAvÀzÀ

¥ÀæPÁgÀ ºÀ®ªÀÅ PÀ°PÁ

«zsÁ£ÀUÀ½zÀÄÝ,

¥ÀæªÀÄÄRªÁzÀAvÀºÀ 5E UÀ¼ÀÄ

PÀ°PÁyðAiÀÄ°è eÁÕ£ÀªÀ£ÀÄß

¸ÀªÀÄxÀðUÉÆ½¸À®Ä ¥ÀÆgÀPÀªÁVzÉ.

•

• vÉÆqÀV¹PÉÆ¼ÀÄî©PÉ

• D«µÁÌgÀ

• ¸ÀÈ¶×ÃPÀgÀt/«ªÀgÀuÉ

• «¸ÀÛgÀuÉ

• ªÀiË®å ªÀiÁ¥À£À



• PÉÆqÀÄUÉUÀ¼ÀÄ:-

• eÁÕ£À ¸ÀAgÀZÀ£ÁªÁzÀªÀÅ ¸ÁªÀiÁ£Àå

¥ÀoÀåPÀæªÀÄªÀ£ÀÄß C®èUÀ¼ÉAiÀÄÄvÀÛªÉ.

¥ÀÆªÀðeÁÕ£ÀPÉÌ C£ÀÄUÀÄtªÁzÀ ¥ÀoÀåPÀæªÀÄªÀ£ÀÄß

ºÉÆA¢gÀÄ¨ÉÃPÉAzÀÄ ¥Àæw¥Á¢ü¸ÀÄvÀÛzÉ.

• vÀgÀUÀwAiÀÄ°è ¥ÀjuÁªÀÄPÁjAiÀiÁV

¨sÉÆÃ¢¸À¨ÉÃPÉAzÀgÉ «zÁåyðUÀ¼ÀÄ FUÁUÀ¯ÉÃ

ºÉÆA¢gÀÄªÀAvÀºÀ ªÀiÁ£À¹PÀ ªÀiÁzÀjUÀ¼À£ÀÄß

CxÀðªÀiÁrPÉÆ¼Àî¨ÉÃPÀÄ.

• ¨sÉÆÃzÀ£ÉAiÀÄ°è vÁªÀÅ §¼À¹PÉÆ¼ÀîzÀ «zsÁ£ÀUÀ¼ÀÄ

«zÁåyðUÀ¼À°è ««zsÀ ¥ÀjPÀ®à£É ªÀÄzsÉå ¸ÀA§AzsÀ

PÀ°à¸ÀÄªÀ ªÀÄÆ®PÀ ºÉÆ¸À CjªÀ£ÀÄß ªÀÄÆr¸À¨ÉÃPÀÄ.



• vÀ£Àß ¸ÀÄvÁÛ ªÀÄÄvÀÛ°£À

¥Àj¸ÀgÀzÉÆA¢UÉ CAvÀgï Qæ¬Ä¸ÀÄªÀ

ªÀÄÆ®PÀ eÁÕ£À ¤«Äð¹PÉÆ¼Àî®Ä

¥ÀæAiÀÄwß¹PÉÆ¼Àî¨ÉÃPÀÄ.

• AiÀiÁªÀÅzÉÃ «µÀAiÀÄªÀ£ÀÄß

CxÀðªÀiÁrPÉÆ¼Àî¨ÉÃPÁzÀgÉ PÉÃªÀ®

CzÀgÀ ©r¨sÁUÀUÀ¼À£ÀÄß

CxÀðªÀiÁrPÉÆ¼ÀîzÉÃ CzÀ£ÀÄß

¸ÀªÀÄUÀæªÁV w½zÀÄPÉÆ¼Àî®Ä

¥ÀæAiÀÄwß¸À¨ÉÃPÀÄ.

• «zÁåyðUÀ¼ÀÄ K£À£ÀÄß

PÀ°AiÀÄ¨ÉÃPÀÄ JA§ÄzÀQÌAvÀ ºÉÃUÉ

PÀ°AiÀÄ¨ÉÃPÀÄ JA§ÄzÀPÉÌ MvÀÄÛ



Social constructivism

• ¸ÁªÀiÁfPÀ ¸ÀAgÀZÀ£ÁªÁzÀ (

• (¯ÉÃªï ªÉÊUÉÆÃmïì Q)

• ¸ÁªÀiÁfPÀ ¸ÀAgÀZÀ£ÁªÁzÀzÀ ¥ÀæPÁgÀ
ªÀÄPÀÌ¼ÀÄ ¸ÀévÀB eÁÕ£ÀªÀ£ÀÄß
ºÉÆAzÀÄvÁÛgÉ/gÀa¹PÉÆ¼ÀÄîvÁÛgÉ.

• ¸ÁªÀiÁfPÀ ¸ÀAgÀZÀ£Á ¹zÁÝAvÀzÀ ¥ÀæPÁgÀ
ªÀÄPÀÌ¼ÀÄ ¸ÁªÀiÁfPÀ ¥Àj¸ÀgÀzÀ ¥Àæ¨sÁªÀPÉÌ
M¼ÀUÁV ¸ÀévÀB eÁÕ£ÀªÀ£ÀÄß PÀ°AiÀÄ§®ègÀÄ
ªÀÄvÀÄÛ ¸ÀÈ¶Ö¹PÉÆ¼Àî§®ègÀÄ.

• D£ÀgÀÄ ªÀÄvÀÄÛ ¨sÁµÉ (¸ÁªÀiÁfPÀ ¥Àj¸ÀgÀ)
ªÀÄPÀÌ¼À eÁÕ£ÁvÀäPÀ ¨É¼ÀªÀtÂUÉAiÀÄ°è
¥ÀæªÀÄÄR ¥ÁvÀæ ªÀ»¸ÀÄvÀÛzÉ JA§ÄzÀÄ
ªÉÊUÉÆÃmïì Q AiÀÄªÀgÀ C©ü¥ÁæAiÀÄªÁVvÀÄÛ.

• EªÀgÀ ¥ÀæPÁgÀ ªÀåQÛAiÀÄ fÃªÀ£ÀzÀ°è
¸ÀªÀÄÄzÁAiÀÄªÀÅ ªÀÄzsÀå¹ÜPÉAiÀÄ
¥ÁvÀæªÀ£ÀÄß ªÀ»¸ÀÄvÀÛzÉ



• ªÀÄUÀÄ«£À eÁÕ£ÁvÀäPÀ «PÁ¸ÀPÉÌ ¸ÁªÀiÁfPÀ

CAvÀgï QæAiÉÄAiÀÄÄ ¥ÀæªÀÄÄR

¥ÁvÀæªÀ£ÀÄß ªÀ»¸ÀÄvÀÛzÉ. EzÀPÉÌ ªÀÄÆgÀÄ

CA±ÀUÀ¼ÀÄ ¥ÀÆgÀPÀªÁVzÉ.

• ºÉZÀÄÑ eÁÕ£ÀªÀ£ÀÄß ºÉÆA¢zÀªÀ

• ¸ÀA¨sÀªÀ¤ÃAiÀÄ ¨É¼ÀªÀtÂUÉ ªÀ®AiÀÄ

• ¨sÁµÉ ªÀÄvÀÄÛ ¸ÀAªÀºÀ£À/AiÉÆÃd£É



• ªÉÊUÉÆÃmïì Q AiÀÄªÀgÀ

PÀ®à£ÉUÀ¼ÀÄ/C©ü¥ÁæAiÀÄUÀ¼ÀÄ:-

• ªÀÄPÀÌ¼À eÁÕ£ÁvÀäPÀ PË±À®UÀ¼À

¥ÀæUÀw ªÀAiÀÄ¸ÀìUÉ C£ÀÄUÀÄtªÁVgÀÄvÀÛzÉ.

• ¥ÀzÀ¸ÀA¥ÀvÀÄÛ, ¨sÁµÉ, ªÀiÁvÀÄUÁjPÉAiÀÄ

ªÀÄÆ®PÀ ªÀiÁ£À¹PÀ ¸ÁªÀÄxÀåðUÀ¼À£ÀÄß

ºÉaÑ¸À§ºÀÄzÀÄ.

• eÁÕ£ÁvÀäPÀ PË±À®UÀ¼ÀÄ ¸ÁªÀiÁfPÀ

ªÀÄvÀÄÛ ¸ÁA¸ÀÌøwPÀ ¸ÀA§AzsÀUÀ¼À

ªÀÄÆ®PÀ ¨É¼ÉAiÀÄ®àqÀÄvÀÛªÉ.

• eÁÕ£ÁvÀäPÀ ¸ÁªÀÄxÀåðUÀ¼À£ÀÄß

¨É¼À¸ÀÄªÀ°è ªÀiÁzÀåªÀÄUÀ¼ÀÄ CzÀgÀ®Æè



• CAwªÀÄ(UÀjµÀ×) «PÁ¸À ªÀ®AiÀÄ
¸Á«Ä¥ÀåªÀ®AiÀÄ

• JAzÀÄ UÀÄgÀÄw¸À®àqÀÄªÀ «PÁ¸À
ªÀ®AiÀÄªÀÅ «zÁåyðAiÀÄÄ ¸Àé-
¸ÁªÀÄxÀåð¢AzÀ ¸Á¢ü¸ÀÄªÀ ªÀÄvÀÄÛ
»jAiÀÄ, £ÀÄjvÀ, C£ÀÄ¨sÀ«, ªÀAiÀÄ¸ÀÌ
CxÀªÁ ¸ÀªÀÄªÀAiÀÄ¹ì£À ¸ÀºÁAiÀÄ¢AzÀ
¸Á¢ü¸ÀÄªÀ CAvÀgÀªÀ£ÀÄß (¸Á¢ü¸À°gÀÄªÀ)
¸ÀÆa¸ÀÄvÀÛzÉ.

• ªÉÆzÀ®£ÉÃ ªÀ®AiÀÄzÀ°è
«zÁåyðAiÀÄÄ vÁ£ÉÃ ¸Á¢ü¸ÀÄªÀ vÁ£ÉÃ
ªÁå¦ÛAiÀÄ£ÀÄß ¸ÀÆa¸ÀÄvÀÛzÉ. JgÀqÀ£ÉÃ



•

• AiÀÄÄ «zÁåyðUÉ ¸ÀºÁAiÀÄ/

ªÀiÁUÀðzÀ±Àð£À ªÀiÁrzÀ°è ¸ÀºÀd

¸ÁªÀÄxÀåð-¸ÁzsÀ£ÉVAvÀ ºÉaÑ£ÀzÀ£ÀÄß

¸Á¢ü¸À§®ègÀÄ JA§ÄzÀ£ÀÄß

¸ÀÆa¸ÀÄvÀÛzÉ. ªÉÊUÉÆÃmïì Q AiÀÄªÀgÀ

C©ü¥ÁæAiÀÄzÀ°è ªÀÄPÀÌ½UÉ

C£ÀÄ¨sÀªÀUÀ¼À£ÀÄß MzÀV¹PÉÆlÖ°è

ºÉaÑ£À ¸ÁzsÀ£ÉAiÀÄ£ÀÄß ªÀiÁqÀÄvÁÛgÉ.

DzÀÝjAzÀ ²PÀëtzÀ ªÀÄÄRå PÉ®¸À

C£ÀÄ¨sÀªÀUÀ¼À£ÀÄß



• ClÖ½PÉ, ClÖuÉ,¸ÁgÀªÉ:

• F ¥ÀzÀªÀ£ÀÄß ªÉÆzÀ®Ä §¼À¹zÀªÀgÀÄ

ªÀÅqï ªÀÄvÀÄÛ EvÀgÀgÀÄ()

• EzÀÄ ¸ÀºÁAiÀÄzÀ «Äw ªÀÄvÀÄÛ

¥ÀjªÀiÁtªÀ£ÀÄß ¸ÀÆa¸ÀÄvÀÛzÉ.

«zÁåyðAiÉÆ§â ¥ÁægÀA¨sÀzÀ°è vÀ£Àß

¸ÁªÀÄxÀåðPÉÌ vÀPÀÌ ºÁUÉ ¸Á¢ü¸ÀÄvÁÛ£É.

vÀ£Àß ¸ÁªÀÄxÀåðzÀ

ªÁå¦ÛAiÉÆ¼ÀUÉ,C£ÀÄ¨sÀ«

ªÀiÁUÀðzÀ±Àð£ÀzÀ°è CxÀªÁ

ªÀiÁUÀðzÀ±Àð£À PÁgÀt¢AzÁV



Swamy  Vivekananda Vidya Samasthe(R) 

Kumadvathi College Of Education 

Shikaripura.

Subject :  PEC-2

PSYCHOLOGY OF THE LEARNER

Topic : SOCIAL CONSTRUCTIVISM

Sri. Nagendrappa S                                                           

Assistant professor                               

KCE Shikaripura..



Social Constructivism

• Social Constructivism: The acquisition of

intellectual skills through social interaction

(Think: Vygotsky, Socially Distributed

Cognition







Lev Semonovich Vygotsky

He was born in 1896- same year
as Piaget - in the small Russian town of 

Orsha.

Middle-class Jewish family.

He entered into a private all boys secondary 
school known as a gymnasium—a 
secondary school that prepared students for 
the university.

In 1913 entered  Moscow University 
through lottery.

In December of 1917, he graduated from 
Moscow University with a degree in law.



• Vygotsky completed 270 scientific articles,
numerous lectures, and ten books based on a
wide range of Marxist-based psychological
and teaching theories.

• He died on June 10, 1934, at the young age of
thirty-seven after long battle with TB.

• Vygotsky’s work did not become known in the
West until 1958, and was not published there
until 1962.



The sociocultural theory:

• Did NOT focus on the individual child but on 

the child as a product of social interaction, 

especially with adults (parents, teachers). 

• Focus on DYADIC INTERACTIONS (e.g., 

child being taught by a parent how to perform 

some culturally specific action), rather than 

child by himself. 



• Social world mediates children's cognitive 

development. Cognitive development occurs 

as child's thinking is molded by society in the 

form of parents, teachers, and peers. This 

leads to peer tutoring as a strategy in 

classrooms. 

• People's thinking differs dramatically between 

cultures because different cultures stress 

different things.



• Theory’s Principles and Concepts

• Children construct their knowledge.

Knowledge is not transferred passively, but is personally constructed.

• The learning is mediated.

Cognitive development is not a direct result of activity, but it is indirect; other

people must interact with the learner, use mediatory tools to facilitate the learning

process, and then cognitive development may occur.

• Language plays a central role in mental development.

The most significant sociocultural tool is language, as it is used to teach tool use

and is vital in the process of developing higher psychological functions.





• Learning appears twice.

First on the social level, and later,

on the individual level; first between

people (interpsychology), and then

inside the child (intrapsychology).



Development cannot be separated from its social 

context. 

• The context needed for learning is that where

the learners can interact with each other and

use the new tools. This means that the learning

environment must be authentic, that is, it must

contain the type of people who would use

these types of tools such as concepts,

language, symbols in a natural way.



Social constructivistic theory



Zone of

Proximal Development



• Zone of Proximal Development (ZPD).

The difference between what a child can

do independently and what the child needs

help from a more knowledgeable person to do

is the zone of proximal development.







Scaffolding

Vygotsky.

“ Role of teachers and others in supporting the learner’s

development and providing support structures to get

to the next stage or level”

A knowledgeable participant can create by means

of speech and supportive conditions in which the

student (novice) can participate in and extend current

skills and knowledge to a high level of competence.



In an educational context, however, scaffolding is an

instructional structure whereby the teacher models the

desired learning strategy or task then gradually shifts

responsibility to the students.



Scaffolding:

– Provides support

– Extends the range of what a learner can do.

– Allows the learner to accomplish tasks otherwise impossible

– Used only when needed



Example : 

• An example of scaffolding in the classroom setting

could include a teacher first instructing her children on

how to write a sentence using commas and

conjunctions. As the week goes on, she has her students

practice writing these sentences with peers, gives

students feedback and eventually has the kids to

complete this skill without her guidance.







Piaget Vygotsky

Both agree children are active learners who actively construct knowledge

Thinking develops in recognisable 
stages which depend on natural 
maturation

Development of thinking is 
dependent upon language and 
culture

Role of teacher important but use 
of “more-expert other” not central

Use of “more-expert other” seen as 
fundamental part of cognitive 
development

Readiness is a central concept in 
education – children need to be 
ready to progress in their learning

Children should be actively 
encouraged to move through ZPD –
do not need to be ready but should 
be given opportunity to engage in 
problems which are beyond current 
level of ability but within ZPD



Conclusions

• Sociocultural theory considers learning as a semiotic process where

participation in socially-mediated activities is essential.

• The theory regards instruction as crucial to cognitive development in

the classroom. Instruction should be geared to the ZPD that is beyond

the learner’s actual development level.

• Social instruction actually produces new, elaborate, advanced

psychological processes that are unavailable to the organism working in

isolation
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Etymological meaning of Meta 
cognition

• It is derived from the root word “Meta”,
meaning Beyond

• It includes knowledge about when and how to
use particular strategies for learning or for
problem solving.



META COGNITION

Meta Cognition is “ Cognition about Cognition”
or Thinking about Thinking.

In other words,

It is a deeper level of thinking that includes
our ability to think about our thinking:

- How we understand,

- Adapt,

- Change,



• -Control

• -and use our thought process

There are generally two components of meta
cognition;

1. Knowledge about cognition

2. Regulation of cognition.



• Meta cognition also involvs thinking about
one’s own thinking process such as study
skills, memory capabilities and the ability to
monitor learning.

• This learning needs explicity taughtalong with
content instruction

• Meta cognitive knowledge is about our own
cognitive processes and our understanding of
how to regulate those processses to maximise
learning



What is meta cognition?

• -Meta cognition involves thinking about one’s 
own cognitive processes

• Thinking about one’s thinking,

• Learning

• Reasoning

• Problem solving



• Meta cognition is simply thinking about 
thinking or learning how we learn. Therefore it 
is considered to bea higher level of thinking.

• Meta Cognition is essential for effective 
learning in Complex situations



• Meta cognition includes the ability to ask and 
answer the following questions.

• What do I know about this subject, topic, issue?

• Do I know what I need to know?

• Do I know where I can go to get some 
information?

• Did I understand what I just heard, read or saw

• How should I revise my plan if it is not working to 
my expectations?



Advantages

• 1.It enhances and enriches the learning 
Experience

• 2. Applying meta cognitive strategies such as self 
awareness and self monitoring is to develop 
independent learners who can control their 
learning and learn how to learn for life

• Provides Self –monitoring, Which is a step-by-
step process of evaluation during the learning 
process.

• Develops higher learning and problem solving 
skills



Disadvantages

• 1.Poor Self Esteem

• 2. Difficulty in problem solving

• 3. Poor reading Comprehension

• 4.poor language and communication skills


